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DAVID H. RussraLLl

ln a recent pxofessional meeting, a Cali-
fornla elementary school principal. said, “I
don't think teachers know or use facts about
- children,-When I go into our first grade the
-~ teacher is working most for quiet. In our

. fifth grade there s a little Nazi kingdom..

- How can 1 get my teachers to know more
*about children and apply that kncwledge
“to their teaching? What shall I do?”

-~ 'This monograph is an attempt to make
~ the findings of some research in child de-
- velopment and learning available and mean-
- ingful to teachers, supervisors, and school
- administrators. It attempts to bridge some
.- of the gap between scientific findings about
. children and currlculum practice in the lan-

' guage arts. Most of the research in child
~ development has_ been done in universities

- or related research institutions not directly
- connected with elementary and secondary,
- schools. Similarly, most of the studies of
__children’s learning of school tasks such as
: - reading, spellmg or handwriting have been
- conducted in public schools and have con-
centrated upon the process being learned
rather than the child learning. This publica-
tion tries to give a view of both the learner
and the material or process learned and the
",relationshlps between the two. Accordingly,
it presents rescarch findmgs about children
with sume of their possible 1mplicah0ns for
the. language arts program. "

- The Child Study Movement

* Research in” child' development in"the
United States has had a° comparatively long
an honorable hi’story It dates back at

IProfeuor of Education, Universlty of Cati
Rerke!ey

KC

least to G. Stanley Hall's "The Contents of
Children’s. Minds on Entering’ School,” a
study. of- children’s concepts. made in the
1880s and published in 1003. Stimulated by
the work of Cattell, of Thorndike, of Wat
son and others, it developed rapidly after

1920. Centers for research were established e

in such universities as Callfomia, (‘olumbia

~ Towa, Minnesota, and Yale and 4n separate

institutes such as the Merrill-Palmer and
Fels Institutes. The results of much of the
research dona in these centers has been pub
lished in thousands of fournal articles, in
separate monographs, and in summary form
in books vn child psychology. Noteworthy
collections. of research information have
been made by Murchison in his Handbook
of - Child Psychology = (Clark University
Press, 1931 and 1933), and by Carmichael
in the volume which supersedes Murchison
and is entitled Manual of Child Ps Jchology
(John Wiley, 1948),

In _developing their research programs,
the different child study centers have large-
ly followed the interests of the research
workers involved rather than cooperating
in large projects to provide adequate inves-
tigation of all areas of child development.
The studies have involved phases of physi-
cal, mental and socfal development usually

‘outside the context of the child’s school. en-
vironment, Tn. general the rasearch has

been of three main types:

(1) Studles of Indtoidual ciuldren l‘hese

studies have been both (a) longitudinal
(the samg children, covering. a period of

years) dsin thé Cahfqrpia Adoléscent Study

(9). or, jersﬂds work on_the emotions (6),'

and (b)" cross-sectional (comparing chtl
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dren at different levels) as in studies of
children’s vocabulary at varlous ages (13).
In such studies effective measuring devices
have been developed and results of these
measures combined statistically to show
norms, deviations, and correlations. More
recently, child psychology has placed less
emphasis upon broad traits of manifest be-
havior and trled for depth in the study «f
children through careful case studies of
individuals (8) and through the use of
projective techniques such as the Rorschach
Test and play situations. ,

(2) Studies of children in groups. Educa-
tional psychology has probably concen-
trated on the individual to tho exclusion of
the child-in-a-group. Early work such as
Furfey’s (8) was directed to boys’ gangs,
and reports of many small studies can be
found in socfal psychologles. More recently
the work of Tryon (14) in peer relation-
ships about the sixth and ninth grade levels
and applications of Moreno’s soclometric
techniques by Elliott (4) and many others
have opened up new areas of study of chil-
dren in groups, An example of recent work
is that of Cunningham and her associates
(8).

(3) Adult-child relationships. Studies in
this area are importaut to the school where
the adult involved is the teacher. The clas-
sic studies of Lewin and his students (10)
on thie effects of demnocratic, autocratic, and
laissez-faire atmospheres opened up new
fields for research. Another recent example
of the study of such relationships is the
work of Anderson (1,2) on dominative and
integrative behavior of adults in adult-child
relationships. A third type of study is that
of Witty (15) involving children’s ideas
of their faverite teacher at different devel-
opmental levels.

Sears (12) has suggested five trends or
emphases in current child study. These are
(1) a0 emphasis upo p:ola: behsvlmj, or

the study of the child as a whole, eSp‘:eclally
in terms of his motivation; (2) stress upon
the learning process at various levels; (3)

emphasis upon the social settings of behav- .
for as in the work of the cultural anthropol-

ogists; (4) the use of projective techniques
such as doll play and finger painting; and
(5) the application of child psychology to
such agencies as the home, the school, and
the clinic. This monograph illustrates each
of these trends in part as it traces relation-
ships between developmental patterns and
language learnings. ' ,

This summary of the child study move-
ment suggests that it has attacked many im-
portant problems in child development. It
indicates further that many of the research
results have implications for the school but
that much of the material is not directly
connected to the language arts curriculum.
The monograph attempts to bring the two
together in showing child development data
as one influence on the curriculum. Other
influences are discussed below.

Influences on the Elementary
School Curriculum
As suggested above, the elementary school
curriculum has, until now, been largely un-
affected by the considerable body of infor-
mation discovered by research workers in
child development. Instead it has been influ-

enced by a number of other factors such as:

(1) Tradition. The vernacular elementary
school dates back approximately to the time -
of the Protestant Reformation. During the
centuries it has acquired certain traditions
which still persist such as the division of
schools into yearly “grades” or the idea that
a child raust learn to read in the first grade. -

(2) Philosophies of education. Closely al-
lied to tradition are the ideas of some influ-
ential men and women who believed chil-
dren can be taught best in certain ways.
Some writers claim to trace the influence of
Aristotle 0u our schools after two thoussnd



ozzi, Herbart, Froebel, and Dewey per-

sists i many curricular practices. =

(8) Textbooks. The. ,elementgxy school
lways been a “reading school” and, es-

thetextbookhas often been the curriculum.
Some texts have undoubtedly enriched the
lives' of boys and girls; others have as cer-

(4) Subject-matter organization. Many
textbooks are organizations of subject-mat-
ter rather than psychological arrangements
of muterlal to promote the most efficlent
lcarning. Similarly, many school curricula
~ at both elementary and secondary levels
- have been crganized around the logical di-
~visions of a particular area as determined
by expeits. Elementary teachers are some-
times influenced in their methods of teach-
:ing by the last teaching they themselves
- had, at the university level, although they
- were adults when they had such instruction.
- It seems clear, therefore, that the nature of
- the subject-matter to be learned has influ-
enced the curriculum in both elementary
ind secondary schools. This is partly as it
- should be. A program of language activities
will ‘always bo determined in part by the
_nature of the language to be learned. How-
ver, children and especially elementary
chool children, are not always mature
nough to understand logical divisions of
ubject-matter, and this approach some-
imes fafls to motivate their learning.
() Social conditions. Schools reflect the
ife about them. If parents and school pa.
ns$ unite in wanting more music, or more
the 8 R’s, or more football, the school
st proyide it. In a larger sense, the demo-
atio society in which we live requires that
hildren learn to live together in ways which
hute to the common good. The ele-
iry school has always been affected
mentally by the setting in which it

3 ears The'influence of ‘such men as Pesta-

pectally when teachors are poorly qualifted,

tainly consiricted the school curriculum.

INTROBUCTION , s

works. Some of the relationships of socfal
‘conditions to language development and to -

language arts curricula are stated in the
following chapter by De Boer.

- These five Influences on the elemencary

school program do not list all the subtle

pressures and ideas influencing the school
_program.. They - suggest, however, two -
_things. First, that the school curriculum
‘must be flexible enough to respond to a -

.number of Influences. Second, that in the

past the language arts program has been - ,

affected by all factors except the one most
concerned—the child himself, This mono-
graph attempts to help the teacher and
other curriculum workers use knowledge of
childhood to a greater degree than before
in planning curricular activities in the lan-
guage arts,

Few of the sources quoted below attempt
to show the strengths and weaknesses of
child deveiopment data in determining cur-
riculum practice. Mohr (11) begins such an
cvaluation in a good article on the social
studies, and Jersild (7) gives many implica-
tions of research findings about childhood.
Recent writing suggests that child develop-
ment data should have less inflnence on the
tohat of the curriculum than on the how and
possibly the when of learning experiences
such as those mentioned in succeeding
chapters. Further work is needed in discov-
ering the extent to which children’s charac-
teristics and needs can affect language arts
programs and the relaticnships of these
needs to soclal demands, subject-matter or-
ganization and other preéssures on the school

currieulum. The following chapters also

underline the need for more inform: ton
about children, particularly in the five to

‘twelve age group, and the great need for

experimentation, in schools and in research

Anstitutes, for relating child development

facts to teaching and learning procedures.
(Bibliography on page 53)




Some Sociological Faclors in

Language .‘bwdopmmt

Joun J. DEBoER!

The Language Development
of Children

Languagn & the primary means by which
the child is inducted into the life of society.
The growth of the individual, from the time
of the newborn infant's “primordial squall”
(10) and his non-social babbling to that
of the child’s later more mature, meaning-
ful, and purposeful expression in language,
is marked by a steadily increasing adapta-
tion of his utterances to the needs of com-
munication in his immediate soclety. While
he struggles to maintain his individuality
under the increasing pressures toward so-
cialization, he at the same time learns that
in order to be more fully himself he must
be more fully a member of the group

~ (4:18). The nature of his personality in
large measure, and of his language almost
entirely, will be determined by the soclety
which surrounds him (1). For this reason,
a study of the sociological factors operating
in childhood is essential to an understand-
ing of the development of language. This
article will summarize research findings and
professional discussions dealing with cer-
tain of these sociological factors.

Under the enccuragement of adults, the
child learns to imitate meaningful sounds
with increasing accuracy. His babblings, at
first a form of play, become differentiated
in form and function until they approxi-
mate the purposeful sounds of those around
him and become an instrument of genuine
communication (4:19). As the child ma-
tures, his speech becomes less and less au-
tistic and more and more socfal (11). He
~ makes increasing nse of relational words

and of complex sentences reﬂecting his
growing perception of the soclal realitles
around him (2,3, 5,7, 8,9). In this process
numerous environmental and socfal factors
affect the rate and nature of growth in lan-
guage competence, -

The purely developmental aspects of Ian'
guage achievement, so excellently described -
in such studies as that by Watts (12) and
others, represent, however, only one phase
of the problem. For detailed summaries of
research in language development, the =
reader is referred to the articles by Doro-
thea McCarthy in The Encyclopedia of Ed-
ucational Research (68) and the Handbook .
of Child Psychology (7), to Willlam S.
Gray's annual summaries on research in
reading in the February issue of the ]our
nal of Educational Research, and to the
“Language Arts and Fine Arts” editions of -
the Review of Educational Research fo
April, 1952 and preceding three- year Inter-
vals.

Soclal Class and Socto-EconO‘nic
Factors :

The relation between soclal class “and
language usage was noted by Benjamin -
Franklin in his Proposals Relating to the -
Education of Youth in Pensilvania (1749). -
Emphasizing the need for instruction in the
vernacular, he appended a foomote quot-
ing John Locke as follows: “. . . it is con- :
venient, if not necessary, that they should -
speak properly and correctly. Upon this
Account it is, that any sort of Speaking, so
as will make him understood, is not thought -

}Professor of Education, University of IIH‘-‘
nols, ;




.enough for a Gentleman, He ought to study
Grammar, among the other helps of speak-
ing, but it must be the Grammar of his own
Tongue . . . Whether all Gentlemen should
ot dq this, I Jeave to be considered, since
the want of Propriety and Grammatical Ex-
actoess is thought very misbecoming one
of that Rank, and usually draws on one
‘guilty of such Faults, the Imputation of
‘having had a lower Breeding and worse
Company than suits with his Quality . . .”

=~ Commenting on a usage doctrine which
- he calls “obedience to the club spirit,” I. A.
~ Richards (23) declares that “it makes the
- conduct of language subservient to man-
~~ ners~to the manners of a special set of
- speakers. If you belong to a certain sort of
-+ club you thereby enter upon an engage-
~_ment to behave, while there, in certain
“* ways—or rather an engagement not to be-
- have in certain other ways , . . Similarly,
~~in using a language, you join a more or less
- - select company of correct users of the lan-
- guage. Deviation from their customs is in-
_ correctness and is visited with a social pen-
* altyassuch...

~ “This specialized form of control by us-
-, age, this soctal or snob contro! over all lan-
*- guage, is obviously very wide and vigorous
v« In Shakespeare’s age it seems probable
. that a less derogatory and a more humorous
- note was taken of differences in speech.
‘There was less need to be scornful. It was
‘because a new stretification of society had
arisen that the eatly eighteenth century be-
gan to observe that niceties of pronunciation
ind expression constituted the most cer-
tain difierentiation between a gentleman
‘and his valet, between a lady and a mantua-
maker. The new effort towards uniform
spelling is another aspect of the same
ange. And it was thus that a preoccupa-
on with correctness . . . became the ob-
ession of . . . those . . . who purveyed in-

S0C10L0GICAL FACTORS IN LANGUAGE DEVELOPMENT
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struction to the new gentry about how they

~were to make it clear that they were really

gentry.”

Fries (15) points out that language prac- . :

tices vary among different social classes. He -
draws the analogy between levels of lan-
guage usage and clothing. “With our pres-
ent habits of dress the clothes connote or
suggest . . . certain information concern-
ing the wearers . . . In like manner langu-
age forms and constructions not only ful-
fill a primary function of communicating
meaning . . . they will also suggest that
(one) habitually associates with thor~ so-
cial groups for whom these language forms
are the customary usage . . .”

Schlauch (25) makes the comparison be- -
tween language usage and clothes, citing
Carlyle’s Sartor Resartus. “But,” she ob-
serves, “Carlyle is wrong. Even with the
badges and uniforms stripped away, some-
thing would remain as a guide, as sure if
less ponderablo, to . . . soctal position . , .
Even a naked Duke of Windlestraw, upon
opening his mouth, would speak the Eng-
lish language with a certain air, an accent
and intonation inextricably associated with
his rank and authority.”

That social class characteristics apply also
to children appears from an interesting re-
cent study by Khater (20). He found that
upperclass children of kindergarten age
speak more about themselves and their
own possessions, while lowerclass children
tend to speak more about the outside world
of people and things. He found further that
in speaking about their experierices the up-
per-class children tend to draw from both
the immediate and the remote in place,
and from the past and present in time, while
the lower-class children tend to draw most-
ly from their immediate present environ-
ment and to project themselves into the fu-
ture. Upper-class children are “inclined to
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listen to each other and comment upon
each other’s speech freely and spontane-
ously, while the latter are inclined to re-
main silent until they are drawn out of their
shells . . " In discussion, although most of
the children from both classes have been
concerned with the problems under dis-
cussion, more of the upper-class children
tend to concentrate on the problem and to
contribute to its solution, while lower-class
children tend more to drop the problem
from their minds and devote more atten-
tion to the narration of personal experiences.
As for language patters, Khater reports
that patterns of language used by upper-
class children are, in general, more mature.
Pronunciation among them is on an adult
level, and the structure of sentences is
more mature and nearer to “Standard Eng-
lish.” Nothing was found, however, to sug-
gest the existence of a separate dialect or
cven a group of consistent habits from eith-
cr the upper or the lower class. Khater ob-
served a common devclopmental pattern,
with an increasing proportion of compound
and complex sentences and a comparable
distribution of the parts of speech. All chil-
dren were concerned with the mastery of
the subordination and coordination of ideas.

A number of valuable studies dealing
with the relation between socio-economic
status and intelligence and personality have
een made in recent years (14, 16, 17, 19,
26). While few of these are explicit on the
subject of language development or lan-
guage usage at the various socio-economic
levels, they suggest a number of interesting
observations concerning various phases of
communication. ¢

Lazar (21) found that although school
facilities in New York were roughly equal as
among the various socio-economic levels,
the bright group had, in general, better
home environments than either the aver-
age or the dull group, and the average

group had better opportunities than the
dull group. She found a close relationship
between the number and quality of books
and magazines in the home and socio-eco-
nomic status. Bright pupils ranking lowest
in soclo-economic status, were interested In
reading, but the quality of the materlal was
inferior. It is reasonable to conclude from
her findings that environmental factors had
a powerful effect upon the nature and ex-
tent of the children’s reading choices.

In this connection, Russell (24) lists as
one of three basic factors which determine
what a child or an adult will read, the ac-
cessibility of the material, in a world where
radio, movies, sports, club work, and hob-
bies compete for one’s time.

Numerous other studies indicate that, ac-
cording to currently available measures,
students from families in lower socio-eco-
nomic groups perform less well on tests of
intelligence, vocabulary, and reading (13,
18, 18). It app=ars that urban children, in
general, excel rural children in performance
on existing intelligence and reading tests,
although, of course, there is considerable
overlapping between the two groups (18).
Of interest is the observation made by Mad-
dy (22) that, although children of profes-
sional families average higher in IQ than
children of semi-skilled workers’ families,
“children of professional families living in
economically poor neighborhoods have
slightly lower intelligence test scores than
the average for their occupational group,
while the reverse is the case for children
of semi-skilled families living in wealthier
areas.”

Some of the problems arising from dif-
terences in social status are cogently de-
scribed by Havighurst (17),: “During the
course of this study, the school has emerg-
ed as a factor of great importance in the
formation of character and personality of




thesé children, It combines with the family
to. create the: social environment of the
child. The school 1s essentially middleclass
In its values, its teaching, and its staff. The
‘middle-class child finds the school re-in-
forcing the goals, attitudes, and habits he
has been taught in the home. On the other
hand, the lower-class child finds the school
~attempting to teach him ways of behaving
- and believing which are not entirely what
- he has been taught at home . . *

- The Inferfor performance of students
- from the lower soclal-class groups on in.
telligence and language tests may be ac-
- counted for in part by differences in cul-
- tural environment and experience. Allison

Davis makes the observation that learning
- and language standards in school are deriv-

ed primarily from middle-class norms. “The
+ present intelligence tests,” he asserts, “of-
~ fer one of many instances, to be found in the
- public schools, of the arbitrary restriction of
. the goals of the puplils’ learning to a very
- narrow range of activities. The people who

devise and teach the curricul: of the pub-
- lie schools are nearly all middle class . . .
- Like any particular culture, that of the
..middle class emphasizes a rather narrow
. range of mental abilities and problems.

-~ “The culture of the school, therefore, se-
- lects only mental problems which are high-
- ly valued in middle-class life, and which ap-
- pear to provide adaptive training for those
‘who wish to learn the skills and values of
. the adult culture . . .” (14)

e Bi-Lingualism

.. - The problem of bilingual children, which
. for a time declined in importance with the
testrictions on immigration, fs once more
coming into prominence in American edu-
tion. While the teaching of children in
Spanish-speaking communities, particular-
ly tn the'Smhw&st, and of children of other
tﬁaﬁOﬂ?l origins, both on the matoland and

0 e BOER 00T ,
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in outlying possessions of the United Statés,
continues to be pressing, the arrival of chil-
dren of displaced families has also given

- new urgency to the problem. -

An extensive literature on bilingualism,
ably summarized by Manuel (28), has de-
veloped In the last three decades. While the -
rapid development of transportation and
communication has increased the value of
bilingualism in our Interdependent world,
children who come from forelgn-language
speaking homes appear to be at a disad-

_vantage in schools employing English as the
language of instruction. Manuel quite pro- -

perly points out, however, that the prob-
lem of measurement is complicated by such
factors as inferior soclo-economie status, un--
favorable school facilities, and the emotion-
al problems arising from minority status.
The inferior performance of bilingual chil-
dren on intelligence tests may probably be
assumed to be due, at least in part, to lan-
guage factors. The finding of Darcy (27),
reported since Manuel’s summary, certain-
ly suggest the validity of such an assump.
tion. The children in his study made signi-
ficantly higher scores on the Pintner Non-
Language Test than on the Pintner Verbal
Test.

The problem of measurement may be
substantially simplified with the use of a
new serles of tests to be known as the Co-
operative Inter-American Tests and to be
published by the Educational Testing' Ser-
vice (29). In the preparation of these tests
English-speaking and Spanish-speaking spe-
cialists have ‘worked together to select ma- -
terfals as free as possible from linguistic and
cultural bias.

The Mass Medla of Communicationt
An carlier bul!etin of the Natlonal Con:

2Acknowledgement 1s mad of the valuabl

waslance of 17 vced Goduhal alputc
\duate studen versity of Illin

£ 'the preparation of tehis juection? ERRA




the mass medfa of communication in their
‘relations to’ educatton (39): Other recént

ature, ate a pamphlet of the Public Af-

fairs Committee (44) and another of Sel-
“ence Research Assoclates (76). This asticle
~will undertake to bring the earlier Confer-
“ence bulletin up to date with respect to
certain signiﬁcant particulars

Moﬁon Plotures General attendance at
- motion picture theatres, as reflected in paid
‘admissions, dectined from a.
512,000,000 in 1946 to $1,342,000,000 in
1049 (52). ‘Meanwhile Annual profits de-
clined during the same period from $322,.
000,000 to $125,000,000. Dale  (38). esti-
mates that each week some 85,000,000 at-
endances ore recorded at the box office of
ome 15,000 motion picture theaters. ‘Inan
~earller study (87), confirmed ten years
- later by Fleege (42), he found that 2 per
~ cent of the mavie audience were under the
~ age of 7; 11.8 per cent were 7-13 years of

~ ages of 14 and 20, Boys «nd girls in the up-
~per grades and high school averaged one_
~ movie a weck, and children in the primary’
-+ grades about one movie {n every two weeks.
~ Most commentators attribute the decline
in attendance since 1945 to the advent of
television.

- tendance at commercial motion pictures

~ have been made since the monumental
Payne Fund investigation of the early thir-
tics, the results of which were summarized
by Charters (33). Numerous charges have
~ been made concerning these effects. White
(72) listed the following as undesirable
influences of the films: (1) overemphasis
~of false values, (2) exaggeration and cari-

lowering of moral standards, and (5) the
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‘_f;*rence oa Resoc.rch in English reported on

publications, of a somewhat more popular

peak Of $1 R

- age; ‘and 22.1 per cent were between the

~No detalled studies of tflc effects of at-

cature of life,. (3) destruction of taste, (4)

downrigh* ord utter banality of the films-
Other influences charged to the movles, ac
cording to White, were failure in schooi
maladjustment in the home, juvenile delin
_quency, and major crime. 1itchelljk(60)
found a higher rate of attendance at
‘tion pletures, espectally in the ever
among delinquent boys and girls, but
not conclude that motion pictures cause de-
linquenc)’ She pointed out that a lack of
“parental control, favorable home  con:
‘tions, and directed interests” sends the child
to the “bright streets, seeking his owr
amusement * and that opposite factors
“proper supervlsion, wholesOme _envir
ment, and guided recreation,” promot
tendance at times which “interfere least ,
with home study, sufficlent sleep, and o
“door recreation.” Lack of play spate, too
was clted as a factor, especially in districts
from which the largest proportion of delin.
quents come. Blumer and Hauser (31) be-
Heved that films were a factor in the delin-
quent or criminal behavior of about 10 per
cent of the male and 25 per cent of the f
male offenders studied. They, like Mitch
concluded that the pictures “play an
_pecially important part in the lives of chil
dren in socidlly disorganized areas” and are
related to “the weakness of the. family
school, church and neighborhood i3

Films have been shown to exert a pow
ful influence upon the attitudes of viewers
Peterson and Thurstone (62) examined the
possibility of changing the social attitudes -
of childrer: by the showing of films which
had propaganda content. The effects were

*significant and positive. Cumulative effec
was shown when two pictures of like type -
produced no effect singly, and persistence
of cffect was high. During World War 11, -
effective use was made of films with mem-
bers of the armed services, not only in the
training of techniclans, but also in the shap- *
ing of attitudes toward the objectives of“ -




been variously reported &s from a min-

of 18% hours (49). According to Clark

for. 1948 confirm Clark s fig-
by reporting 91 minutes per day aver-
, radio listening for the flfteen to nine-

olescents) have a limited appeal and are

ped for adolescent programs before
average child reaches his teens, De-
ed for the very young, they have gradu-

ers (69) and remain on local stations as
rangeribed on regional network sustatners,
1-ins for the unpurchased 15 or 30 minutes
between five and six. A few are sponsored
the local or regional bakery, the tot’s

rprise and salecmanshtp of the local

Tt is safe to generaiiie;._;. g

in the. homes of all 1o be desire

-grams, | 5 declared
though an occasional show may be act
~table for network  production, ‘the plctn
1 of broadeasts for children .
_ one indeed”: (45) Willey and Youn; (
‘writing in 1048, think that there has
aigmficant change for the better. But, Siep-

accustomed to it n the homes of -
ut mobiles in taVems and'

age amount of radio listen{ngJ '

um of 514 hours per week to a maximum
4 Tous I “our system of broadeasting is not so much

4 eaklitei for adolescents came
( )’P;;th > nng ¥ 1 olosents <camy " terial as it Is the absenceofany counte,

‘weight of excellencé.” Siepmann list

~ schedule of 19 daytime serfals, On this Ap-

ol afternoon, from 3:30 to 5:00, the young
s; programs in the sense of pro-o ~

created specifically for children (pre-
“ness,” “Baekstage Wife,” “Stella- Dallas,”

been discarded by national advertis-

) or the toy shop, depending upon the_

at {mprovement on the p:
ts’: _sikaﬁd ind

Herzog. Miss Lewis pr
tha]-tI local: :

Do

s a sorry;

ena

mann_(65) in 1950 says, “The. main evil of

the currency of cheap or Iusignificant'm

network programs for one afternoon (April
8, 1049), on which one. network showed |

ter fust home from “school could listen to
“Pepper Young’s Family,” “Right to Happi-

“Lorenzo  Jones,” and: “Young | ‘Widder
Brown," just prior to the “children’s hour”
of four more beginning with "When a Girl o
Marrles” CLhe

Space will not permit a report here on the‘ :
interesting earlier literature on the effects
of radfo listening. In a fairly recent study,
Mitchell (59) found that the reading
achlevement of a group of sixth grade pu-
plls was’ adversely affected by a varfety L




; She found 1o ¢ wiff‘erences in this

me D.evm.opmm mn THB Lmow\on An'rs

adlo program, but fiot. bya mustcal radio,.v' gests, as a result of parental control novel‘

ents’ recogaition of “the time. consw
0 factors involved.” Witty: (78) lik
ty ed a décline in viewing
- puplls after one year (a

dy (48); <15 have been made,
) T_:‘ss ay been ade.

wearing off, and both children’s and pat

~ Some efforts at television prog
¢ Sou

ar A{;-'i 8 kidnapplngs 10 thef
cases of arson, 2 jallbre‘

tme” to advertisers at a total price of $217,-

‘e“;from 3395000 ‘at the beginning of
© 1050 to 14,964,000 at the beginning of 1052,
~when television homes were estlmated at
38 per ,c_exih. M e

 Numerous estimates of tme spent by
children in viewing television have been re-
- ported, ranging from 20 to 28 hours per
- week—almost as much time as children
spend in school (85, 47, 54, 58, 64, 78).
- Lewis {54) found a decline six months af-
~ter television programs first became avail-
le ln the communlty»pethaps as he sug-

% Tt 'battery,
‘of radio onﬁj
d sleeping: and eat-

, g, and other emo-
as a result of listening to
r8,” have not been repeated in’

ulations made by a group of
‘co women (68). Thgirr fing

- serlal; another found’

’ the 108 televjsion broad ‘d’er ngly described 14

stations in the United States - “sold pretty shoddy materfal,

shop around the channels to flnd the pl
~ing- ‘programs, but: there are _quite:
- good ones.” He objects to the *

048, 000-"240 per cent of the figure for 1050,
ent of the figure for 1049 (66);

89 per cen
he estimated numbe Ivers { )
ho estimated number o recelvers in uso  §00¢ 01 Mo purveyors of

~ready In your living room. Another foof
- two and they’ll be sitting ln your lap {

fal
vislon programs, poor at first, ‘have shown

judges, crooked sherd
ies were commonplacy
munlcation: Commis

those of the Los Angelés grol
er clocked 104 gun shots during i

“Telovislon, says Cluet Yoffe

coffee, cigarettes, and deodo

rapld improvement in the last two years

* Reports of the effect of televlsion on th
reading habits of children are contradictory
Gould (48) reports that library clrculation’
among children' and . sales of children’s’
books have gone up On the other band 1




ported le movle-going, less radio lis-f} hildren’ pre

1d less ¥ ead ‘ ult of tel,

en 10 years cf ago 1
. secor Ld By children 11.13 yé
the third by chﬂdren'lz y rs

any parents ,

"bo t it. “They belteve, hat the""":i
[ e rvously, physically.vf

| mentally; they show the
of eye-straln;. they have aequired

' ;f;fdeas‘ and thefr minds are so -

comlcs to be action, with su jec

to those of children’s reading |

the - past: - adventure, fantasy ‘an
1crlme and detective, westems, humor a

3). iitterbug caper .

ty of
dren s televls

-and history and
'_cussing the techniqu
~tin says, "’I‘he ordinary cOmic does not hel




e

',the reader to adjust his {maginative con-
 cepts to actualitles. It is the exploitation of
the elemental apeal of power, action, and

- of more subtle human qualities which great
‘1temlure develops In its readers” (56)

Sweeplng eneralizations about the comie
books should be avoided. The Cinctnnati
Committee on  the Evaluation of Comlo
Books formed in May, 1948, with the assist-
~ance of the voluntary codes of several pub-
lishers, classified  (july, 1951) 417 comic

very objectlonable, 40 (41).
“Malter (58), who classified 185 comie

~_tinguished the following categorles: West-

- antles, and sport stories, in that order of
. frequency. He found that the per cents of
* pages devoted to humor and crime are ap-
- proximately equal, and that approximately
. one-third of all comic-story content is de-
- voted to humor. He concludes that general

;;' ‘attacks on the comie magazmes are unwar-
~ ranted, since there are both good and bad
~ cxamples,

“The effects of comic book rewding on
~children has been the subject of much de-

bate. Expert opinion tends to favor the
“view that comic books serve the maladjust-
“ed child as an escape device, but are not in

themselves a cause of (lelmquency Some
- psychiatrists hold that comic books may re-

inforce and give direction to anti-social at-
“titudes and conduct. Dr. Augusta Alpert
(43) thinks that, “Comics of the ‘thriller’
varicty make aggression too easy and too
colorful, and in that way threaten the erup-
tion of the child’s own precariously controll-
ed aggressive impulses.” Hoult (50) found

Cmm DEVELOPMENT AND THr LANGUAGE ARTS

color, taking the place of the appreciation

“the delinquent child in rationalizing his
- own-actions.” Thrasher (67) 1s sxeptical of

~ports the opinjon expressed by Edwln J. ‘

- vention of Crime, ‘who declared that |

book titles as follows: No objection, 142; -

some ‘objection, 121; objechonable, ’114‘ books an d delinqu ency” (44).

;{book titles according to type of content, dis-. “books in general. Zorbaugh (79) reports 65

- ems, adventure storles, animal anties, love sity study believe that newspape er. oomics
 storfes, detective stories, “Superman” stor- -
- fes, adult antics, jungle stories, children’s

that dellnqunnt boys and girls reported
reading more “questionable” and “harmful”
comics, and raised the question whether
such comics “tend to help keep the ‘spirit
of crime’ alive in delinquency areas and ald

a casual relation between comfe:* 6.k réa
ing and delinquency. Ini this view he

Lukas, Director of the Soclety for the Pre-

knew of no “scientifically established
tionship between the readmg ofﬂ’

Parents look with suspicion On comlc
per cent of parents in a-New York Un

are suitable, but only 33 per cent. beli
that comic books are suftable. The problem
appears to be one of making a proper.dis
tinction between desirable and undesirable
comic books, and of providing effective
competition jn the form of high grade chil
dren’s literature.
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L INTRODUCTION physical, and soclal development, So

rest n the study of language devclop- these relationships are traced below

to
and activities as strands in the pattern lustrate how " different language abilit
f total growth of the child is a phenomenon - appear with the increasing maturity of i
f the recent past and of the present, In an  fancy, childhood and youth.-The evidence
day, psychologlists considered lan- - presented emphasizes the elementary sch

go as & means of expressing mantal con-  years and is restricted to growth pattern
t; educators regarded language ‘primar- in language since physical, mental, socla
y 85 a body of skills, and the exclusive em- _ and other growth characteristics have bee
ohasls in Instruction lay in fmparting these ably summarized in a number of child psy-
mportant skills of literacy. Probably Piaget chology texts. The first sections below trace
(29), more than any other psychologist, has  growth fn varfous phases of language, A
timulated fnterest in language as commu. final section emphasizes the nterrelation-
cation arid as a means of studying the = ships of such growth and implicatlons of it
hild himself. Both psychologists and edu- - for the language arts currleulom, =
cators today havo como to lock upon lan- ), THE LANGUAGE ARTS IN
guage as a vitally important form of be- THE TOTAL GROWTH OF = =
&Yioli,fthrol]xigh which the individual adjusts THE CHILD
self to his soclal environment, Accord- P S
ngly, the fleld of language activities em- ‘A'RTesh; rD }fv Qlolli(mn&(?fhggaglgﬂ{l gua ai -
races the entire range of childhood inter- ‘have ¢ éﬁ' dwz:t:r::i‘ 0 ct i ;‘thk‘evenopme‘!{;
ests and experiences. Some emphasis on a ve. catied ~atiention - 10 the - enormous
R STI . amount of learning which goes on prior to :
anguage activities as arts (36) and greater "o yaic ontrance fto school and continues
ntion to the language arts as communi- in many out-of-school activitles, The child
ative actlvities (9, 17, 98, 89) have en. () MY PEQIse00 BEAVIRES (eSS
ched the modern concept of the language who enters kindergarten-or first. grade .
e B * 772707 brings with him a substantial vocabulary,
o " a set of language patterns, and a back-
_This broadening concept not only adds . ground of experlence which has served to
he variety of language actlvities in home encourage or discourage the active secking
| school but brings language behavior of information and the building of concepts
loser to other forms of behavior, Commu- through asking questions, through explor-
nication of ideas in a soclal setting involves ing his environment, and through travel be-
anguage abilitles, purposes for communi- yond the immediate geographical confines -
catlon, thinking, physical equipment to use of his neighborhood. Seashore (38) states -
_in communieating, and social relationships that the child at the age of six is likely to -
: With an inc}iiv‘ilduall or group. T]h'u‘s lmgll;agg - iﬁssl;tant Sﬁperintendent {n ‘cﬁarée df n. o
ctivity and development is closely related oot it ey Dot : SR
o;;ouzr activites ond. to general menta), Sy i Culrer Gty Publl Schoo n e

Bt




‘l\now 17000 \Vords plus 7000 derivatives
~and that he can reasonably expect to add
~ approximately 5,000 words each year there-
after for a-conslderable period of  years.
Seashore’s estimate, based upon the re-
search of M. K, $mith, ylelds a very high
estimate of the total vocgbulary of the first
grader. Other more_conservative authori-
ties agree that the vocabulary comprises

undred, the  number
thought the ﬂhﬂd of this age cOuld use,

part of speech and every form of sentence,

has acquired  patterns which his_environ-

' correctness in the eyes of later teachers. An-
~derson (1) states that the-child’s spoken
* language has reached ninety per cent of its
- mature level when judged on the basis of
. sentence structure before the child knows
- that grammar exists. He goes on to say that
. the signiflcant period for acquiring spoken
- language in childhood is from two to eight
 years of age, that while vocabulary still in-
. creases and some additional skills in the use

' the essentials of spoken’ language are al-
: ready present by that age.

Anderson also states that a study of arti-
~ culation indicates that the only child per-
~ forms better than the singleton and the sin-
gleton better than twins. He also points out
that improvement in articulation comes
~slowly and that early defects in articulation
persist longer than defects in content. (2)

~The child’s hearing affccts growth in oth-
- er language abilities. Rossignol (83), in in-
vestigating the relationship among hearing
- acuity, speech production, and reading per-

;formance states that hearing acu{ty reaches

speech production as measured by an ar
“culation test and a sound repetition test.
“While the
several thousand words rather than several
educators once
- words varfes with hearing acuity. -Sin

:In' addltion, S ohild of six s every. children * retested on consongnt sounds

‘From the age ¢ of twelve or eighteen months
until he enters school, he has had constant
_practice in the use of language. His need
1o communicate has been so great that he -

‘ment has furnished without regard to their ing performance varied significantly with

lated to quality. of speech a study of nt

: found to have articulation defects; of ‘the
“of sentences appear after the age of eight,
“those with below average hearing some had

CHILD DEVELOPMENT AND THE LANGUAGE ARTS

its maximum in children between the ages
of ten and fifteen years. Rossignol's re-
search; involving 220 first and second gra

ers, indicates that there is a significant re-
latlonship = between hearing acuity and

ronunclation of familiar words
in the child’s speech repertory is unrelated
to hearing acuity, the pronunciation

made significantly better scores when
could see the face of the examiner, Rossig
nol concludes that visual clues arc. very Im
portant to the young child in learning n
words. Thus {iner distinctions in speech pi
duction may be lost when visual clues a
not present. Rossignol also found that read:

speech. production, both for articulation
sound in familiar words and for skills In
repeating nonsense syllables. Anderson (2)
cites as evidence that hearing acuity is re-

to fourteen-year-old children who  took
standard hearing and articulation tests, No
child with better-than-normal hearing w

children with uverage hearing, only a small
proportion had such defects. However, o

speech defects, and of those with very. poor ‘
hearing, many had such defects. o

School life, which usually inhibits some
Jangnage and motor activity, may bring dis-
turbances in oral language development and

. in the motor activities assoclated with it for

some children. The age of six marks the on-
set of stuttering in a small number of chil-.. -
dren. Travis (43) says that about eighty per -
cent of all stutterers begin to stutter during
the second, fourth, or sixth year of life, pe- -
riods which correspond with impo:-tant,,




dedness Is likely to b les
ounced trait than right handed 53
g abos the tuth yei I posbl

y of the writing of 386 p
ed. in grades three to six in o Chicago. publl
. school, found that growth In this a A migh

be summarized s a) growth m the n

""f"‘-f";fgrowth in the lehgt‘ a ity
- tences, (c) decline in the use’ of !

restimate ﬁadi%ldual differA
of Janguage: development"
ling with language situa-

hy (25) states that language
wh fch more marked and more

rees . of individual: differences
observed than In almost any other.

bly the best single index of the child's
\go idevelopment at the primary. level
) of . ]i:onse.i McCarthy.

hat- average‘lengt of response, a

¢h has beeh used satisfactorily
]e ,'ltgirést‘gi;loﬁs“'ls a highly:
revéals developmental -

d :

 sentences, although this typé of ‘erron
- uncommon, (d): 1
 petition of words

predicate, indicative of th abl]ity to glv
emphasis to an idea by increasing the pron

“fnence of its position, (f) increase in-the

proportion of abstract nouns accomp

by decrease in proportion of specific,
crete, {ndvidual nouns, and (g)

the number of sentences whose subject’ i
“1,” possibly marking a decline in egooen-

- trisin, Hoppes-also found that In all grades
?-’girls tend to wnte me rekthan boy

tions of almost 12000

p';”'one through elght; )
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dicaies that the number of sen.{
ed by a child in telling a story var-

om a average‘of three sentences in the
) of approximately

: _‘e_leﬁgth of the

four through twelve ina typical
community, repor: that puplls’ lett

ed an encouraging improvement in comr
‘nication skill from grade to
o formance of individua

hil

the same. group

ate cteaSqin_the average

‘that this phase 6f ‘language usage deServes -

‘consideration in the written language pro-‘-;

‘gram of ,the elementary school S
Creative writlng, which may be partly an

,‘divldnal and partly a group affalr, can.

_give opportunity for vocabulary growth, so-

,ciability. sensitivity to meanings, and prob--
ably some growth in order and sequence in
relating occurrences. (82, 45) However, the

child’s capacity for organizing and relating
- experlences in logical or connected fashion

~Is limited by maturational factors. Typlcal-

“ 1y, not until a child is nine or ten can he
= Elve a reasonably accurate account of what
sapened within a definite period of time

‘Swenson and Caldwell (40), who analyz
~ed 680 letters w:itten by pupi]s from grade

- in written eomposi" yn, LaBr
 which involved 688 public
enrolled in grades four
“dicates that the ability to subo
function of chronological as we

chronological age when men

_constant, This finding again points to
»lmportance of maturation in attalnin

tery of the use of language. LaBrant a
found that while the Tength of clauses r
mained constant between the ages of elght
and ' sixteen, the ‘context  of - subordina

clauses becamo more exact with increasing

maturation of the writers, Except
fact that girls wrote longer compo
thar boys, sex differences were relaﬁvely




v F"mcant In the abllities tested in this
dy and '

nd at these grade levels..

ded an analysis of the compositions of
pproximately one thousand seventh, ninth,
nd eleventh grade bbys and girls indicates
t Increased use of complex sentences
m one grade level to the next is a mark
asing maturity rather than of su-
intelligence. Frogaer found that in.
grades adverbial clauses have the high-
t percentage of usage, followed by noun,
nd then by adjective clauses. From grade
even to eleven there was a decrease in
e proportion of adverbial clauses of place, -
nanner, concession, and condition. Frog--
er also found that the use of dependent
_clauses was partially dependent upon the
ype of writing done. Thus exposition con-
_tained 'the, highest number of dependent
- clauses, and narration contained a higher
_percentage than did letter writing.

- C. The Development of the
_Mechanics of Handwriting

- . and Spelling - ,

- While reading requires certain motor and
perceptual  skills controlled always by
ieaning, handwriting makes still larger
~demands on the neuro-muscular system.
“The abllity to write, unlike reading, de-
-pends chlefly upon motor control, It is
hus a developmental process which can-
ot be hurried by artificial ~means, The
“amount of readiness activity which can be
_undertaken - profitably in other areas is
_here limited by the factor of the maturation
_of the child’s nervous system. (18) One of
he soundest reasons for the use of manu-
script writing in the primary grades is the
fact that it is better suited to large muscle
ctivity than is cursive writing, since it
nakes use exclusively of unjoined letters
involving only straight lines and curves,
resulting In reduced strain upon the young

~ DEVELOPMENT/., CHARACTERISTICS OF CHILDHOOD

he research of Frogner (18), which in-- reading. Children of the six-toeight-year

sense_to use the hand-wrist-finger move-

 board or widely ruled paper and to pencils
“and (»:ﬂrayons‘kof la‘rgve’ clrc‘\jmfgrence.f

~ say and an urge to say it in writing. Daw-
son (13) has pointed out that handwriting

~own right, but rather as a means to a de-

2
child, A second major advantage of ma,mﬁx'?':i
seript writing over cursive is its closer re-
semblance to the printed word involved #a

age span are in a stage of gradual transition
from large muscle to small muscle use, This
transitional process cannot be hurrled be-
fore the child is ready tn a neuro-muscular

ments demanded by handwriting. For these
reasons, handwriting, when it does come,
should be limited initially to the black-

 Psychological readiness for handwriting
consists of the child’s having something to

should .not be taught as a “subject” in its

sired end. Today’s emphasis is away from
the push-and-pull, oval drill of yesteryear
and toward functional handwriting used as -
a tool, with emphasis on legibility and rea- -
sonable speed and with the encouragement
of the development of some {ndividual
style rather than slavish following of this
or that handwriting “system.” Within this
framework, handwriting still needs to be
practiced, and such practice can result in
decided gains in both legibility and speed. -

In terms of spelling, too, psychological
readiness is largely a matter of giving the
child the words he needs when he needs
them and when he is able to learn to spell -
them. In functional spelling, as in handwrit-
ing, the child needs to have ideas to express
and to know the meaning of an adequate : .
number of words. Artley (3) has pointed ,
out that growth in reading, writing, or =
spelling is contingent upon depth and rich. =
ness of experience which provides ideas
and the opportunity for the use of words,
Spelling readiness, according to Artley, in.
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cludes tluu following abﬂlti&s‘ (1) audrto
perceptlou and discrimination, or the abil-

ity to recognize the sounds that are heard in-
o assoclate with them their appro-

(2)
al perception and discrimination, or the
i lyze a word visually, noting
ent of letters, the presence of_j”

xes or suffixes, Syllables, orof
“httle words™ and the vis i

ymbols or phonograms,

e, and (8) accurate hand
writing and pr0per letter formation :

1SS _'s study (87 ), carrted on'in Cana-,
da, resulted in’these significant findings,.
xmong, others: (1) spelling readiness was
acquired in the high first grade by most of

his subjects, (2). spellmg success was facili-
tated by attention directed toward phonetic
analysis, configuration, sound of words, syl-

labication, and recognition of word families,

(3) spelling abilities in the second: grades

studied were found to be closely related to

abilities in recognition of words and capl-
tal and lower case letters and to visual and

auditory - perceptive abilitles, and (4) a

constellation of language skills, which can

 be taught and which seems basic to success
~ in the language arts, at least at the prlmary
- level was 1dcnt|fxed

A further reason, in addition to the nat-

. ural sequence of the child’s language devel-
_opment, for delaying more formal spelling
- instruction until the later primary period
_.{s the fact that the intensive word study
_ required by spelling is essentially in direct
- conflict with the efficient teaching of be-
. ginning reading, which today emphasizes
, meaningful phrase reading rather than par-

oral ‘written and mechan

rot-like word- by- word or, Worse, letter by-

letter analysis. The answer to this proble 0,

as Cole (10) has. said s not to to
clen

teaching reading but to odify

‘tion of the formal spelling"‘program

-l SOME INTERRELAT,
SHIPS OF THE LANGU:

The separation of language growth in
i 1 aspects of la

2 ftj:’ be correCted by an emphasis upo
Jof the _meaning, since - a word A
‘meaning i< ynkno \g’n is not gaing to rrelatedness of all phases of langu

be sed by the child tn either spoken or - velopment: Some of - the research. showf

- relationships has been summarized, by
'*dreth (18) and by Artley (4).~" ‘

The inten‘elatedness of langu o

._shows first“in' the sequen
Jlanguage  development d

i.é,, the child listens with cOmprehe ion
fore he speaks with meaning; he

"4 substantial - oral vocabulary” bef

reads; he makes considerable reading pr
ress before he writes; and he usually begi
to spell \vhen he needs spell[ng in his

: wnting

Readmg fs regarded as one of the me

_important academic achievements ‘of the

early elementary years, but successful re:

ing depends primarily upon the develo
ment of a stock of clear and accurate co
cepts and upon the continuing development
of general speech skills in articulation, enu
ciation, and phrasing, all of which can bes
come through practice in group situations
devised and guided by a skillful teacher.
An understanding of the function of lans
guage n conveying meanings, developing

{ideas, sharing experiences and feeling, lis-

tening so that the listener may develop his
own ideas or feel as the speaker feels, is en-
hanced through emphasis upon communica-
tion in an qudlence situation in oral readmg L




| : 'Pupils’ are en-
 to check‘them elves on the ideas -

de for: "Jtten“langua"
oom, the figure would

nl,g“probably g ﬂ

eral \wiﬁers. in.




£ ;ing from the teacher’s reaetlons .« from
~-the develoEr;\ental point of view, an au-

“dience to be influenced or changed by
the language {s the most important fea-

ton, (1)

. “’Although such dnfferences exist. in terms
of -usual classroom procedures, it is still
‘true that the child's different language abil-

‘tively rehted to one’ another. T
'ln addttion to the interrelatedness of the

developinental sequences, the close relation-

ships, sch as those Involving soclo-econom-
i background, are developed - more fully
In other parts of- this serles.

The child’s language s probably the best

~* his thinking, Curti (12) believes that per-
ceptual and Ideational meanings develop
~side by side and that they are related to in-
*telligence, social status, and the stage of
- cultural development attained by the socie-

-

the conclusions of Piaget are open to ques-
~ tlon in the light of current research evi-
- dence, he did call attention to the fact that
~ much of children’s thinking is characterized
by egocentrism, absolutism, animism, and
- a'lack of understanding of cause-and effect

relationships. Many of these characteristics

~ of children’s thinking persist into adulthood.

©Research tells little about the ages at which

children can learn key concepts which are
necessary to a development of social and
scientific understandings and attitudes. We
" do know that accurate and reasonably com-

~plete concepts do not appear until the later

”me'DsVez.omsNT AND THE LANGUAGE ARTS

ture of the process of intercommunlca~

the school life of a group of seveu year olds

~ from seven' to elght years marks a declin
Ities tend to grow together and to be posi
~child is most clearly orlented toward a

quiring “the control, the power that are th
atlous language arts as demonstrated in - lations to an expanding environment,” Bibet
found that this group of ten children used
f_language more as a means of communie
- tion of ideas than as a means of express

ships among them are illustrated n correla- -
onal studies showing how vatious phases
_language are related to factors such as -
jmentalg abgilxty, soclo-economio. status, §ib: of feeling In general discussion, they shoy

1ing status, and sex. Some of these relation- ed a tendency to connect a general toplo

- discussion with personal happenings in thelr
~own expetience. Gaining knowledge thus
- functioned as an extension of the self, Thelr

means of studying his mental ability and

- three schools in the New York metropohtan

‘tend to be factual and concerned with the
y in which the child lives. While many of
of the attention given voluntarily to adult

years of childhood. This slowness, however,
may be due to the great number and com-.
plexity of situations which the child inust
master rather than to an inner maturat{on‘fﬁ
al” level. (12) ' ~ ;

The study of Biber and associates (7) off;
confirms the assumption that the period’

in egocentrism and is a perlod when the

by-products ‘of establishing funetioning r

emerging concepts were active and involVed‘ 4
active, observable 1deas. T

Baker (5), in his study of chl]drens f.ee«
discussions in grades two, four, and siz in

area, found that children’s free discussions

present There were gradual grains appar"
ent in the fourth and sixth grades in term

activities and interests. The higher  the-
grade, the greater the dependence upon:
vicarious experience. Baker found secon
graders to be almost entirely individualistic
in expression with little give and take as:
compared to fourth and sixth graders.

Baker's study also pointed out some inter-
esting differences between groups of vary: |
ing socio-economic status. Groups with
higher economic status, although not signi-
ficantly higher mte!hgence quotients, de-
voted less attention in discussion to books :
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, but ga eevidence of hav-
natlon, ;;oblng rore deeply,
d {\avlng better vo-

‘tunty. Sex differences in favor of girls l

the matter of comprehension . ability” in

speech, as in all other aspects of language.
- growth, appear at an early level. Accord

»'L’f_',iug to E. A. Davis, girls retain up to th
. nine-and-a-half-year level superlority in a

‘;;ticu)atlon as well as In word usage, lengt‘

o COmpleXlty, and grammatical cofrectnes

sh‘rp separation of
 defines as

" which

séntences, Two studies indicate that sex

- differences in compxehensibihty of speech
‘are moré marked among children of th

lower soclo-ecotiomic. levels. (28) :
* The sample findings given above ndi

P that personal and environmental facto

tion” ( 30)
the personality developmerit of the

hild was to bréak illustions; to de-
~soon - after- they are ,
calistlo on the _Such relationships have not always. bee

ve and discouraging side, is perhaps.

ke childre

"phfication of Lewin's point and an

ation for the differences which are.

t in the dis"““m“? Of the 8"°“Ps  dlcate some specifio directions the languagef,
ided

-~ curriculum rust follow if it 1s te be gu
by these child development data,

kaker observed. , ,
st’obvlous differences in language

vélbpinent at all school levels are those

srences in speech patterns associated
arily with differences in socto-econom-

. All measures of linguistic maturity
al standards Indicate.

perlority of children from the upper
vels, A child exposed to a large vo-

ulary and ‘skill in its nse soon develops,
observation and imitation, facility of ex- -

, exactness of meaning, and eorrect

cal form. A’ child from poorer cir-
ufre these skills.

ces can hope to a&
with ‘considerable effort arid much

sclous un eaming and releaming of lan-

inally, faulty speech arﬂculation 1s ) re-
o sex differences, size of famly, hear-

ty, and emotioﬁal and mental ma-

. likely to_influence all forms of languag

d pa rtiéularlyr B bvercrowd: ’v‘k~k;behavior. As In the case of‘ the child’s d

velopmental sequences,

close relationships among the vartor
‘esof language behavior and achie

 fostered by a school program which'divides
such activitles as reading, spélling, and

writing Into separate, even water-tight com
partments. Other articles in ‘this series in-

- This chapter has indicated the importance

“of such {deas as the broag range of comthu: -

nicative activities, developmental patte
In varlous phases of language and the -

~ation from child to child in’ differ t |

guage arts abllities resulting from Indivi
ual personality | cto,rs:‘ and b f., n the j h

‘ social environment
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related to mental and socfal: development

forms of language behavior and other de-

s article indicates that although language

so, résearch evidence about thefr rela

Certain topics such as interrelationships of
ifficulties have been rather thoroughly ex-
plored, Other areas, such as the positive
contribution of language abilities to per-
sonality development or the relationships
“~between certain types of personality and
~different forms of language activity, i:ave
been relatively untouched, '

' Previous Summarles

ps of language and personality is made in
> two comprehensive summaries of Me-

guage. Witty (165, 166, 167) has three
icles’ summarizing work on the relation-
ps between reading and emotions or ad.
ment factors. In a chapter entitled “The
Relations of Language and Speech Acquisi-
ns to Personality Development” LaBrant
84) has a number of wise suggestions to

te. Anyone interested in the topic should
d her discussion of the growth of lan-

Language is a form of behavior 5o closely

should be Intimately related to per-

ity Other articles in this series indi-
¢atd the close relationships between various avior is al
 lan d otl ~ that {t {s hard for the teacher to recogn
velopmental - characteristics and  environ- | : s 0. oint
tal conditions. The review of some two  out, also, that schools are largely concerned -
~ with the child’s knowledge of external lan: -
ities and personality are theoretically the degree to which he conforms to conven-
fonships .is frequently spotty and vague, of previous research are of a more special-

anguage arts difficulties and personality -

to lack of knowledge about language de- -

Some mention of work on interrelation-

arthy (91, 92) on child development in

‘personality traits. Other difficultles in per
sonality measurement have becn point

chers for broadening the usual language
rogram, but little research evidence to - :
e opoa e Y ION00 10 T abuds ot wldea by & grant from the Fa
- catloir, University of Californls..

27 o

guage behavior, language as an outlet for .
creative urges, and {nfluences of literatute -
upon adolescents. LaBrant points out that,,
by the time the child comes to school, his
language behavior is already so organized

its psychological significance. She point

‘guage materfals, printed and written, a

tional language patterns. Other summaries

ized nature and will be mentioned in appro-
priate sections below. .

A survey of available references leads to
the conclusion that the dearth of specifio
evidence about interrelationships of lan-
guage behaviors and personality is due, not -

velopment, but to lack of success in defin- .
ing and measuring personality, particularly
in the elementary school and secondary
school age range. As a result of two analy-
ses of available personality questionnaives,
one including a 360~item bibliography, Ei-
kis (35, 36) concludes that personality ques-
tionnaires are of questionable value in

group diagnosis of individual adjustment or

out by Goodénough (52), Gough (5), Me-
Shea (85), Sullivan (144), Traxler (151)
and others. The newer profective and soc!3-

‘1Professor of Educ_ét{on,"yx{i'_ve»tslty' df C_‘t‘ilig

fornia, Berkeley. 1% hibliographical work for.
ulty Research Fund of the Department of Edu-
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¢ approaches to persOnality measure-
me
cases tried with school children, by Bonney
(16), Frank (42), Havlghurst (65{
(74), Kuhlen (82), Sargen

f better methods of
ment of preschool and school children

and. youth. When ‘current problems have
en studied mors thoroug Y, auch as that
of the ‘examiner. cOnf\ﬁing his own projec-
e child, more com-
plete analyses of the lnterrelatlonshlps of
personality and language behaviors ¢an ba ¢
ade, The currént scarcity of adequate per-
nality measures seems to be one import--
ant cause of the paucity of Speciflc evidence |

tions with those of

oot
rsonality
Although the term personaluy is some-
es in oubt a search of the literature re-

yeals considerable evidence about the re-
lationships between personality and
achtévement in general, includini language

achlevements. Many studies of
lationships of personality and _reading

achievements have also been made. These

'and related toples are considered below.

i Per_sonamy and General Academlc f

Achlevements

Investigators have freqwently been inter--
ested 1n reasons for school success and fail--

ure and in emotional and personality influ-
ences upon achievement, including lan-

guage achievements, General discussions of -

emotional and soclal behavior in relation to

leatning have been presented by Anderson

(3) and by Jones, Contad and Murphy

(78). A number of texts in educational psy-

chology, such as that of Pressey and Rob-

fnson (112) differentiate between the ef-

fects of mild emotlon and strong emotional
frustration upon leaming Later research on
school achievements and personality has
been summarized by Tuddenham (152) and

ave been described, and in some

lnkeles}
28) -

the interrelationships of language’i

by Seagoe and CQOper (128) A good his-
torical introduction to the toplo is present

“ed by Wolf (169), who summarlzes forty-
‘two studies (and mentions eighty-one
nd  her ‘bibllogruphy) of the relationsh!
nds (145) Such methods ‘offer prom -
ersonality meas-

personality to success or failure In scho
work; The first stady mentioned s

'S. L, Pressey on the relation of char
“traits to success - inschool,
-1920. Most of the studies reviewed

publishe

ed subjects at the college level ar
standardized  ratings  of - personalit

frequent. Many of the. studies
h. 15

was a dispa

é;intelligence records and academ|
~ment and a number. sugges

- states and other emotlorial di
‘affect both' intelligenoe 500!
. ment scores, In another study of
~‘ed groups of girls at the sixth’

- Wolf (168) 1847, found that six
- personality tests showed differen

ing the good achlevers in vnriou_

ksub]ects
e Interre- ¢ .

gence which affect school success in lar
guage and other areas are those ¢ 'I'y "

- (184), Gerberich (48) and' Ow

Johnson (107). Early disparity studies

“clude those of Laird (85) and Ston:

Other  studies of - personality. fac
learning and achievement are those o

(18), of Keys and Whiteside: (79) ,of
mer (189), of Murphy and Ladd (103)

of Gough (58): Rorschach responses of §

cessful and unsuccessful - students - hay
been studied by Margulies (96) and O:
borne and Sanders (105) Fatlures of gif

pupils were studied by Van Alstyne (155),
Conklin (26), and Cohler (24) and the ed-:
ucational achievetuents of “problem <hil

~ dren” by Paynter and Blanchard (109

Some recent  articles on personality and -
learning by McCarthy, Hildreth and othes
have been collected in an Amerlcan Coun




cll on Education publication (4).
The common finding of many of these
dies that personality affects learning and
hievement has been questioned by Rosen

children diagnosed as neuratie and as nor-
nal and by Thurstone (150) who feels
hat “too much attention has probably been
glven , ', to personality adjustment in the
eading problem” and that more attention
ould profitably be given to problems of

tudy Hendrickson and Huskey (69) found
hat at the sixth grade level, extroversion is

 tively to intelligence for boys and. practi-
‘g‘?ll)'( unrelated to those factors in the case
girls, S o
~ The studies on interrelationships of per-
~sonality ‘and general academic achieve-
nents, incliding language abilities, leave
the reader with a feeling that satisfactory
~data have still to be uncovered, There is
little doubt that strong emotions and more
permanent maladjustments may interfere
- with learning and achfevement in many
cases but specific evidence of relationships
is lacking. Difficulties in persorality meas-
~urement have contributed to the uncertain-
“ty of the findings. Somewhat more satis-
_factory answers have been achieved in the
_more specifio studies of the interrelation.
ships of personality difficulties and reading
difficulties which are reviewed two sections

f,‘belosv.

- Personality and Language

~ Language and personality have been as-
soclated by many. writers, with varying
mounts of supporting research evidence,
‘In her text Strickland (143) says, “The lan-
‘guage of an individual fs in a very real
-sense the mirror of his personality . . . The
spontaneity, fluency and control he shows
 his speech indicate quite clearly how well
s growth is progressing.” The child who
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_clal adjustments easily. Some writers sup-

(1)7) who found no difference between

ception, In a somewhat more detailed

* positively related to achievement and nega--

BT

port the stereotype that a person’s person-
ality can be judged by his volce~the soft,
quiet voice indicates a shy person, eto,
There is littlo evidence against hypotheses
such as these but there is also little ot no-
general evidence showing the exact rela:
tionships suggested. Some ¢i the available =
studies in speech and in written language
are mentioned below. I

The standard reference to speech educa-
tion, Thonssen and Fatherson’s Biblogra- -
phy of Speech Education and its supple-
ment (147), (148) is a good source for
articles and books on speech and person-
ality. For example, the supplement covertag
1939 to 1848 lists some thirty theses and
fifty articles on the topie. Most of these,
however, are conceined with adults and
with formal aspects of speech, The other in-
dispensable reference is Starford's review
(123) of over one hundred books and ar-
ticles in the field. Sanford believes the two
main developments in the study of speech
are a movement toward & Guantitative des-
cription of linguistic phenomena and a
study of the functional relation between -
language and nonlinguistic behavior. In
regard to the second-he says; “Man,- the -~
sign-using animal, makes many of his ad-
justments by devices purely linguistic, and
his intellectual functions are in large part
dependent upon words, If we set up the hy.
pothesis that a study of the individual's
verbal behavior will disclose a facet of his
personality, it appears unlikely that we are
weaving a rope entirely of sand” (125:
814) He concludes that much work needs to
be done in exploring relationships between
speech and personality but that “there are
many indications that language is a vehi-
cle of personality as well as thought.”

More specifically, in the young child lan-
guage Is closely related to soclalization, It

Pns
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eral of the language arts has been the

-of adjustment difficuities. Del

f the use of soclodrama in the Intermediate
McGann (94) reported gains in
ng competence and attitude as a result
serles of soclodramas devised to treat
lity problems simultaneously with
problems, The smphasis in  such

) reading teachniques ‘alone offers
possibilities for clinical and other re-
dial work in_the varlous language arts

Summary ,

'js,tudies summarized above nearly
wo hundred in number, reveal many gaps
n our knowledge of the intcrrelationships

“numerous accounts of child develop-

reading especially, but only a few of
e relate language behavior to personal-
ty fnctors. This paucity of effective corre-
ation seems to be due in part to lack of ade-

asuring personality traits of children and
dolescents, Some progress has been made
idying children's personalities through
s content of their language productions
d, usually in test situations, through the
ucture of their language responses. Some
6 newer projective techniques (usually
olying language) and more skilled obser-
fons of children’s general behavior offer
hope that more rewarding studies of inter-
relationships of language and personality
1 be made.

Although results are still meager, there
sts some evidence that amount and type

THB LANGUAGB Aa'rs AND PERSONALTY e ~‘3‘5_'

£ psychodrama and soclodrama fn the : ed to other phases of personality. At pres-

and Cornyetz (81) have'a 26-item
hy on psychodrama and Shoobs-

sports on its use In the schools. The
els (129, 130) have two descriptions

dies upon a combination of therapy and
ial {nstruction rather than concentra-

personality and language behavior. There

in the areas of preschool language and-

ate instruments and other difficulties in

of language behavlor is often closely relat

ent tho most detailed analysis seems to be
in the area of soclal-emotional disturbances
as related to reading diff{culties. A promis-
ing lead has been opened up in the influ:
ences of reading, discussion, soclodrama, =
ete. on personality not only as catharsis and
therapy in difficult cases but as procedures
with normal children, Language activitles
are causes, concomitants, or results of per- .
sonality factors but many detailed relation-
ships must be explored if teachers and par-
ents are to have the help they sometimes
need in guiding growth in both !anguage :
and. personahty - ,
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PP )';ding» They shoosld'gll be regarded as
th he entificostudy.

188 son. (159)osu
 standing puoblems of ado
:::and Voeglket“ﬁe‘? ‘suggest

chools of ancient Athens,rteachersg‘}

Ty i a
‘always used literature in an attempt
‘and character

6 modemn writ-

influenco the personality
their students, Much of ¢

“found that a group of |
varlous influ

the subfect contlnués to be specula.‘_jf
rtatory, with titles such as What = 02

terature Do for MeP (132) or How

0 Improve Yotir Personality by Reading
(4% A beginnlng on the sclentifio study
f the problem seems to have been Initiated
the United  States by Moore (102). A
ef summary of some of the available stu-"

fes has been made by N. B. Smith (135)

~ who also. reported on the results of a “free-
‘esponse” investigation in which children .
_the planned use of diffefent therape

~were asked to write about any reading ma-
terfal which had changed their thinking or
attitudes (134). Wrtty (163, 167) has con-

ributed at least two summaries of research -

f',‘on the values or effects of reading. W. S.
- Gray (58) summarized thirty studies of the
effects of reading on such things as informa-

jon and belief, attitudes and morale, pub- .
ic opinion and voting. The most complete
mmary dealing with bibliotherapy as such_

ems to be that of Russell and Shrodes

(123).- Worthwhile -general -articles are

_those of Bryan (18), L. Gray (87) D. V.
Smith’ (183) and Wenzel (181). ,

“‘The more specific studies of the effects

f reading and literature deal with varlous

types of reading material and different age -

_ groups. Waples' (160) studies are concern-

ed -with the reading habits of adults but.

ave implications for understanding chil-

Iren and youth, Loban’ s (90) and Meckel's

(97) doctoral studies are concerned with

heeffects of reading short stories and a

ing. them, Slste, . Mary

Groves (60) suggest possible influe

children’s poetry. Goldman (51) f
“the values of fables in character edu t
_may be overrated and Lawler (87)

some personality valuss for partici

: communlcathn activities

‘One of twa recent developments has ‘

techniques with retarded readers. Mar
the older studies of remedial progr

- such as those of Kirk (80), Hegge (66 N
Monroe and Backus (101) reported per
ality gains as a correlate of reading g
The newer- emphasis is on therapy fo

own sake, Axline (8, 9) has two descri
tions of play and non-directive therapy
Kunst (83) described psychological t

~ment of reading disability cases, Bills

found significant changes in the reading
ability of eight third grade children as a re

~sult of p'y therapy experience and G
‘man and others (53) . reported impr 1

ment in over half the cases of a group

elementary-school children treated for nine

months with a combination of psychother-

apy and specific remedial work. Meyer (98).

reported, from a psychoanalytic - polnt |

“view, an experiment in story telling use
‘therapy : o :

The second reoent development invol ng




actor {n reading difficulties. -

One facet of the relationship of reading
o adjustment Is the study of reading abili-
s of delinquent children. Some evidence
on the academic achlevements of delin-
ti]ué‘nt‘s!,is’ given in the National Society for

e Study of Education Yearbook (104)
aling with delinquency. In 1636 Fendrick

ys In New York City to be markedly re-

verified this finding in two other studies
and Ash (8) reported . discrepancies be-
tween reported schooling and academic
chievements of adolescent ~delinquents.

ading. interests of delinquent boys are

delinquent boys, A careful -unpublished
udy by Wickham (162) found the most
ruitful data. for distinguishing groups . of
inquents and non-delinquents in the

arent and child and teacher and child. The
S:Iigquent‘g;oups were much below aver-
ge In school grades and 58 per cent of the
roup stated a dislike for one or more school
ubjects with English being the most dis-
iked. Wickham, Harris (104) and others
tress that a constellation of causal factors
s frequently associated with delinquency.
he studies quoted do not establish poor
eading ability as a direct cause of the mal-
djustments labelled delinquency but do
ndicate that the two are often associated.

While there is still some uncertainty
bout the influence of personality factors
pon success or failure in groups of chil-
~ dren, there is no doubt that personality fac-
lors may affect reading achievement of in-
‘dividuals. Current study may be most pro-
itably directed toward how and why the
wo are related. In this connection observa-
- tions made by Gates (47) in 1941 still seem
“to_be pertinent. Some of his findings with
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nd Bond (39) found a group of definquent
ded in reading ability, Feinberg (37, 88)

homas (146) and Klumb (81) found that

10t as varled or mature as those of non-

motionally charged relationships between

B
other generalizations added arer
(a) Personality difficulties are frequent-

ly but not universally assocfated with read-

ing difficulties. e
(b) In cases where they occur together,
personality difficulties may be causes, con-

comitants, or results of reading difficultles.

(¢) Emotional difficulties usually appear
us part of a constellation of difficulties caus- -
ing reading retardation. -

(d) There is no single personality pat- -
tern characteristic of reading faflure and
there is no proved one-to-one relationship
between type of adjustment difficulty and -
type of reading disability. For example, feel.
ings of - fnsecurity resulting from undue

- home pressure for achfevement may result -

in low reading achievement marked by
withdrawal, compulsive, anxious reading

~marked " by frequent errors, ~or higher

achievement in reading than would be ex.
pected from mental level.

(e) Symptoms associated with reading
difficulties are commonly aggressive reac.
tions withdrawing tendencles or generalin.

security and apprehension. e
{f) If emotional, adjustment disturbanc-

es are one of a group of primary causes of

reading difficulties, retardation in other

academic learnings often occurs. :
(g) If reading difficulties are a cause of

emotional difficulties, skilled remedial work ~

in reading may clear up rather easily a con-
siderable number of difficulties. If deep-

. seated personality difficulties are a cause ;

of reading difficulties, ordinary remedial
work is likely to be ineffective and more
intensive therapy is required. ‘
(h) Diagnosis and remediation in read-
ing are often more acceptable (o children
and to parents than they are in fundamen.
tal personality maladjustments, According-
ly the reading aspects of a problem may be
emphasized in the beginning stages of
treatment, " -




ng ability, social acce ability, intelligence
and general school achievement. She con-
~ cluded that “extensive reading is a signifi-
}]cant factor in children’s soci% acceptabili-
~ty.” Helsler (68) found that 600 comic
“_book and non-comic book readers made
~ much the same scores on the California
- Test of Personality.

- The Importance of social and emotional
“adjustments in reading readiness has been
- attested in a number of studies. Smith

~ {136), has summarized 136 studies dealing
with readiness, including some thirty-five
. titles dealing with emotional and social
- readiness. More general discussions of the
- role of social and emotional factors in read-
- iness have been presented by Harrison (63)
~and by Hildreth (70). Since readiness is a
- factor in reading achievement at all grade
- levels, the above references underline the
" close relationships between social and emo-
- tional adjustments and reading success
throughout the clementary and secondary
school.

b. Interrelationships of Reading Difficulties
and Personality Disturbances.

Of all the specific relationships between
language and personality the area of read-

. ing difficulties related to emotional and
 personality difficulties has been most thor-
. oughly investigated. Early summaries of
- some of the research include those of Tul-

- chin (153), of Wilking (164) and at least
three articles by Gates (45, 46, 47) which

also included original rescarch findings.
Russell (119) reported studies with some
~conflict between the results of group in-
vestigations and individual case studies.
‘Witty (163) used the same classification of
over twenty studies and added a section on
the place of therapy in remedial work. He
- concludes that evidence of close relation-
~ ship between emotional difficulties and
 reading difficulties comes from four sourc-

es: (1) case studies by analysts, educators
QO
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and physicians (2) comparlsons of groups"-
of retarded and successful readers (8) stu-
dies of individuals over long periods of -
time and (4) remedial work emphasizing -
therapeutic methods. In-a careful study of
22 cases of extreme reading disability Rob.
inson (115) found nine cases with emotion:
al difficulties, as defined by a psychiatrist
and also reviewed the literature in this;' :
area.

The present writer has been unable com
pletely to verify Witty's finding that group
comparisons of retarded and successful -
readers provide evidence of a causal rela-*
tionship between emotional difficulties and
reading difficulties. Witty himself stresses
multiple causation in reviewing case studies
(165:291), In tabulating forty research stu
dies involving the relationship of reading
difficulties and personality disturbances the
writer found fifteen that claimed intimate
or causal relationships and twenty-five
which discovered no significant differences
between groups of retarded and normal -
readers o1 which included personality dif--
ficulties as only one of a constellation of re- :
lated causes. Little or no relationship was
found in studies such as those of Sister
Mary Vera (157), Gann (44) and Betts
(1). Close relationships were found in
small numbers of case studics reported by -
Blanchard (14, 15), Tulchin (153), Gates
(46), Hardwick (62), Vaughn (158), Mis- -
sildine (99), Lantz and Liebes (86), Wik-
sell (163) and Stevenson (140). Represen
tative studies giving emotional difficulties.
as only one of a group of possible causes '
include those of Castner (22), Leland (89),

Parker (108), Gates (47), Jackson (78), -
McCaul (93), Robinson (116) and Young
(170). Osburn { 108) believes that such fac-
tors as lack of audntory discrimination and -
lack of readiness at school entrance are prl-
mary factors in reading disability but clas-
sifies emotional difficulties as a secondary‘




nd McCarthy. (92), have questfoned
‘Piaget's specfic findings in regard
ism and causality but not his gen-
othesis of close relationships be-
anguage . and social development.
arthy points out the importance of the
ation in which Janguage is recorded.

vailable in English translation, has been

‘ specifio aspects of personality
Personality and Readiny

ng,. almost an undue emphasis com-
‘what has been done in oral lan-

ge @

érsonality with reading than with any
her language art, There are in the litera-
known to the writer approximately a
undred references to Interrelationships of
Z‘ading difficulties and emotional difficul-
es alone. The present summary mentions

y some of the more important references,
ivided as follows: (a) studies of general
lationships betweer: reading and person-
ity (b) studies of interrelationships of

1ces, (¢) studies of positive values of read-
g and literature.
a, Reading and Personality: General Rela-
tionships
Gray (59) and his co-authors have sug-
ested many ways in which reading may
ntribute to soclal and personal develop-
ent, Havighurst (64), and the Shaftels
129, 130) related reading to the “develop-
ental tasks” of childhood and adolescence,
e latter using a soclodrama technique.
Goodykoon‘z (34) and Hom (71) have
iven general suggestions for language arts

and readmg prograns stressing child de-
o
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'y eleven or twelve years. A number of_
i ators in the United States such as

~ have sugested conditions which must be.
(1) Deutsche (82), Huang and Lee -

- sell (121) have all emphasized the import«'

- gested that teachers be aware of culturally’
of Plaget's later work, not all of which

onicerned with children’s concepts rather
_research, Cottle (27) has shown that inter

‘est scores are related to personality scores
at the adult level. In a study  of Scottish

“The continued interest in the study of

ld Ilstening, means that many more -
ch results are available connecting

ading difficulties and personality disturb-

‘reading preferences were compared to thelr

,velopment Auerbach (7) and Russell (120)

met_before readin§I can influence person.
ality effectivel e Franks (43), Danlel
and Hinds (29) Husband (73) and Rus-

ance of the process of identification if read-’
ing is to influence personality ad]‘ustmems .
Bossard (17) and Russell (124) have sug-

induced problems-if they are to help per-f'«
sonahty ad;ustmen‘ through reading

The relationship of reading interests to .
personality . offers many opportunities for-

children using a pictures test, a poem tes
books and films preferred, a story comple--
tion test and other language ~activities -
Foulds (41) concluded that a child’s “fic-
tional chofces are predictable, since they -
cohere with other observable characteris-
tics of his personality.” In an intensive study.
of twa sixth grade classes in California -
Reed (113) used such measures as an in-
terest {nventory, lists of books read, Mental -
Health "Analysis, sociometric “scores and -
reading achievements. He found that the
top quarter of the group on the Mental
Health Analysis were three times as accur-
ate as the lowest quarter wheit their stated

actual reading. At this level both.high and
low quartiles on a combination of person-
ality measures read animal and adventure -
stories but the low group read more on
family life and sports. The hypothesis sug
gested was that this group read more in
these areas for feelings of security and
achievement. The comrelation between

amount of comic books read and popular- -
ity (measured sociometrically) was 80.In -
a larger study of sixth grade pupils Mitchell

(100) reported relationships between read
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further comphcated in language by the fact
at there are no logical teaching sequencss
language ftself as there are in arithmetio,

Ty, biology, geography, and other con-"

tent "areas ‘

ny ordenng of the way in whrch Jan. .

guage should be taught either has attempt-

éd “the reduction to_the simplest element”

dure ( ~ curately gauged,
‘,;;piv_agraphs ‘of sentences; sen-
of words; and words, of letters;

e sho l‘d first teach. the letter, o

Le., storles are made up of par-

d, then th
d :

o how rapldly childgren' can

 forms and abilities ean be taught, and wh
?‘,others cannot. ‘

In 1095, W. S Gray made a genul. e}co
tribution in the N. S. 8. E, Yearbook, Repo

thd or to ' of the Natlonal Committee on Reeding, ini‘d’"
principles and generalizations of ¢child

development to justify and support practi.

which he discussed the stages of reading

velepment, thereby broadening the perspee
~tive of teachers who were accustomed to

thinking about reading. in the limited

“lerms of one-grade development. Unfortun:
‘ntely, Gray’s stages may be based m

upon a logical analysls of our present p

children are concemed

Chlld deVelopment has made no. contri*"f"
bution to the definition of the learning tas}

in the sense of défining the nature of read

ing. ‘Child development has been used, how

ever, to accomplish the followiiig ends:

1. The identification of activities chil
dren enfoy, so that these interests may serve

~as motivation for the reading materials via -
“names of children, pets, and plots for stor-'* :

ies,

2 The obtaining of some ]udgment rela,
tive to the range of maturity found In
groups of children at the various grade ley
els, so that the degree of difficulty of learn
ing experlences and materials may be ac-

8. The deVelopment of understanding 0
factors related to reading readiness. :

4, The obta

6 throt gh
varlous steps in becoming competent read
e in sing other means of com







“8"5 S‘OW'H gradients do not give:,_ “apprecis
ive answers, it 1s. ps)ssible for teach-

ther curriculum makers to ‘utilize

owledge of developmental sequenc: -
y examining cultural patterns and the
olé of children in_them, it is possible to

ple’ a sequence in the dif-
: Jearned — listenin

, in - language op
Parents and.teachers § ould expect &
-spect differentiation ln langu o develo

ln Iooking at vaﬂatlon !n Ian

*opment, It Is helpful to rememb
 yariation is important in the following

-and writing, The clarity‘*'_?

! "‘ually;;dlsappeats by the
it ar ; {




¥ and par t_“should‘_ xpect e
rent aspects of language in_ ¢
| de differen{

r example, the rate of ground is more Important in 'nd
in the first grade should ~ differences In language-arts “develc
ith the periogus of rapld  th ‘ t ' '

. O g
v just beginnm
;sioh, via creaﬂv

Ot hilds self- develbp
: language. Horh h
- of themost impo

hild is  pattern at the cognitive
lows  ing sense. of self 'w




i gu: deVelopm :
S procm wh ¢ ﬂO maglca nges ar
fre- on the basis o

* development of language p
up: ;«5 : child movesth ug‘hgu g

o h"maturing speech,f : !
ms, dynamic and de-

ironment -and - institu"'j-)of the pee.

: j‘in mflue'ncing hat a pre- and |
.. cent says, listens.t , reads, ar
fual's constant attemplg the same time, his play and livh

rganize effectively these - & nstantly eandﬁlg 0 Include,
¢ ,

‘atany one = v




to say aml of what he Is trying to accom-

plish by that expression s the basls upon

~which oral and written speech can be im-

_proved. The teacher and parent should see

- this as a necessary part of both instruction
- and evaluation. :

Directtve Number Five: The Adequacy of a
a Particular Time Must Be Meas-

~tired in Terms of His General De-
oelopmental Level. :

k The problem of evaluaﬂon in language i

~ent standards which may be used to judge
its adequacy. The problem is not to arrive

sense of the different facets and standards
* {n which language development takes place,
 School people must accept the fact that
standards other than the child’s are going
- _cnts, and certainly by his peers and adults
- to judge what he says and writes. He, him-
self, will use some of these standards to ap-
praise what he hears and reads. The broad

- and use the proper standard at the proper

: ent standards are applied to his language
deVelopment both by himself and by others;

guage patterns

‘phasizes the importance of this first aspect:

Child's Language Development at

-fmportance, must also be considered

~complex because of the number. of factors lation to the fact that someonie

“involved in its development and the differ- - (
~ of the communicatton, too. This

For example, a

at a single all- inclusive basis for evaluating, i tood by
un ers

“language development, but to attain some

_ which are properly a part of the soctal scene -
- \hich are properly 4 p 2 o couth, or very likely unlntelllgen ‘Man

o ~ language product, are probably in
~to be used by the child, his teacher, his par- -

= problem of evaluation, then, is to identify -

~time and in relation to the proper language
objectives by all concerned. At the same
‘time, the child should realize that differ-

“teachers and parents make of the lan

_and that one of his. real problems, fn addi.
“tion to recognizing these different stand-.

“ards, is to adapt to them in ﬂexible lan N broblem is the degree to whlch oh

~ should be able to practice a d lned‘ lan;-f
gua e form at any time. Here y)

 correct, above or below some prec
i standard

of flrst concem in the evaluation of lan :

me Dnmomanr AND T LANGUAGB ARts

ness w1th which his readtng and llstentn
meets his needs. Child development ¢

of language evaluation—~the effective selec:
tion and use of language in achleving
coll;rmunication purposes of the leamer hln
seil, .

A second important part of the evalu
tion problem is the st:ndard applied by the'
receiver of the languige. The achleverént
of the learner’s purpcse, while of prir

ways involved and is judgtng the

d ulti1 )|
rson may make
1at he says,
so poorly that his listeners are $
is academically uneducated, $0C

uation of language fs complex

such judgments, made on the basls

should not be made, but the poinl ts
tuey are a part of the soclal scene in w
language expression takes place, an
not be ignored. The child should recogn

that these judgments are belng made and_
that he must learn to deal with them r
istically. Often teachers and parents can do
more to help by wise counselling rather
than by fonnal language instructi]"

-~ More familiar is the evaluation ‘whie
products of chﬂdren as exther

In-an educational ser

16 learner, while




thls expectancy Is de.
y by what other groups
ar training and maturityff‘

P
Is for parénts. and teachers to se

- happening to a child develo
- he overcomes a reading hand
g audience wlth creatlve writing, ha

tive n
de [; :evaluation procedures‘

however, when the 13"8“389 taSks :}'ﬁﬁlowing suggestions for- evaluatio
ildren to perform are seen in the e o

t.of the communication pur-

leved; children ate beginning

‘as & referent to determine ‘the -

plishment. e

step in ghis‘dlrecti‘on is to compare'*
ate th s l"nguage products

develop: in lar
oint, Sucl};»_ﬁval__tion o

~ Child development, then, mak  the fo

)anguage arts: ; |
1. Take the Long Look. The langua o uc-

tivitles today fhave to be feen agalnst the

background of ‘their deve opmer

0 Which one has A rlght t° expecty"_ progress has to be fudged against
: “this developmental pleture se

cate for a given child, (b) what we kno

o the genexal sequencesﬂ of de

o to" be

‘Fu




i other forrs of language. Better jndg-
- ments are possible when a comprehensive
examinatlon of a number of related factors

15 made than when one single aspect is

- studied {n isolation,
-4, Take the Constructive Look. If the in-

~tent behind the evaluation is to judge and

- convict, then the evaluation problem can be

- consldered In a negative fashion. If, how-
~over, the Intent behind the evaluation is
~to help the learner find better ways of
- -meeting hls communication needs and of
- achieving a better understanding of his edu-

cational development, then this positive

concept will dictate different ways of eval.

. uatlng, different roles for the learner to play

“in the evaluation process, and different
- ways of following through on the apprafs-
- al made.

, - Summary

~ An examination of child development
~ provides the following directives for par-
ents and teachers in their efforts to guide

the language development of children.
1. It 1s necessary to keep some continu-
- ed record of the child’s language develop-
ment as a basis for understanding his pres-
. entprogress.
~ 2. Tho langnage experiences children
~ have in the home and outside school are
~mportant factors in their language devel-
- opment. Schools must know about and in-
- fluenco theso experlences if effective pro-
~ gram of language development are to be
~ maintained on a community-wide basis,
- Many activities such as community studies
 of language use, analysls of content in mass

- grow out of any attempt to put this direc-
tive Into effect, S

~teachers of the nature and function of
uage arts Is an important factor In deter-

Efng up. .

-ards of people on many levels of education:

‘which his language products are belng ap-
,p,ravised,x R s o
_media, parent-teacher conferences, exam.
~ Ination of community resources, ete., should -

3. The conception held by parents and

nature and function of lan- - structive steps that he can next take to

‘come increasingly effecive as a p

- ining the nature of language development as o member of this sochl group,

CHILD DEVELOPMENT AND THE LANGUAGE ARTS

in children. If language development is seen
as consisting solely of the mastery of spell.
ing words, grammar, letter forms, and sight
words, then there {3 little opportunity for
the knowledge of child development to
make any real contribution to a child’s
growth in language other than helping to
indicate how fast the teacher can go. If, on’
the other hand, language development fs
seen as a process of communication Involv--
ing people, ideas, thinking, feeling, lan-
guage processes, and appropriate soclal ac-
tion, then knowledge of child dev: .opment
can make many significant contributlons, -
4. Child development cannot solve all -
the problems of language development, but -
it is especially valuable in determining (1) -
the nature of developmental sequences
(2) the conditions of learning that will-
promote effective language growth, especi-
ally in relation to a wide varlety of lan-
guage abilities; end (8) the developmental -
zasks in language that the child will have to -
tace and resolve in some fashion in grow

5. The adequacy of the child’s language .
development for him {s dependent upon
the nature and velocity of his development
af pattern at that time, The different stand

al and soctal consequence for the child are
a part of the day-to-day evaluation of his
language development. It is iinportant
him to recognize and learn to cope success-
fully with the broad range of bases upon

If the motive behind the evaluation
educational and developmental, the: que

tion of adequacy ¢an be exammed,bn(}y‘{fin‘
relation to the child’s developmental pat-
tern at that time and In terms of the co

on and -
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